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BACKGROUND 

The Issue: Policing and the use of force in democratic societies 

Lawful and just use of police power is important both for protecting and strengthening 

democratic norms and in order to protect individuals in the society. The standards of 

professional conduct in policing are determined in part by the norms of the society. In 

democracies, policing duties should be performed in ways that sustain democratic values, 

rather than undermine them (Loader, 2006), however that is not always the reality. This 

shortfall should actively be addressed by the state through the promotion of ‘democratic 

policing’. The centrality of the police in everyday life would suggest that police officers are in 

position of power to actively support or threaten democratic activities (Sklansky, 2008).  

Democratic policing can be best explained as the norms of policing that citizens in a 

democracy should expect to experience. This includes four key norms: serving individual 

citizens and groups (as opposed to authorities); accountability to the law; transparency in 

activities; and protection of human rights or basic freedoms such as freedom of speech, 

freedom of association, freedom of movement, freedom from arbitrary arrest and detention 

and impartiality in the administration of the law (Bayley, 2001).  

Police officers are present in the deepest sense in ‘democratic spaces’ in which citizens 

interact with the state; policing of protests provides a clear example of this idea. In these 

spaces citizens learn about society’s position regarding respect for individual privacy, norms 

of tolerance versus norms of bias and how dangerous it is for them to challenge the 

authorities (Sklansky, 2008). Citizens may learn about the validity of basic norms, such as 

‘respect the rights of others’, when they are implemented on the ground by police officers 

(Manning, 2010). This is one of the reasons that most countries want police officers to 

internalize democratic values and habits (Das & Marenin, 2005). 

Democratic policing practices are situated at one end of the spectrum of police use of the 

power mandated to them by the state (Weber, 1946 in Rumbaut & Bittner, 1979). At the 

other end is police violence, which refers to unacceptable misuse of force. It is important to 

note that use of force in itself, even lethal force, does not imply unlawfulness; it is the 

question of “how much force is justified in what situations” that determines the lawfulness of 

any action (Skolnic & Fyfe, 2005, pg. 576). When considering police use of force there is an 

implicit assumption that the police use force primarily to protect the public, while protection 

from the police is more problematic and much less discussed (Manning, 2010).  

Democratic norms and behaviours consistent with Democratic policing are usually part of 

the mission statements of police organisations in Western countries. This stance is often 

cemented in legal frameworks. For example, the UK Human Rights Act of 1998 “requires all 

public authorities – including the police - to act in a way which is compatible with the 

individual rights and freedoms contained in the European convention on Human 
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Rights”(Northern Ireland Policing Board, 2005). This does not guarantee that institutions 

take the appropriate measures to ensure the realisation of this vision. Police organisations 

and societies have a responsibility to advance democratic policing. 

Policing of protests as a specific case of democratic policing 

Protests, public rallies and riots are types of political manifestation in which the claims and 

grievances of different groups in society are expressed. They are pivotal arenas in the 

interaction of police with individuals and groups, in which human and civil rights at the core 

of the democratic society, including freedom of expression, freedom of movement and the 

security of the person, are either exercised and upheld or disregarded and abused. This 

account establishes the task of policing protests is well aligned to the ‘Human Rights’ criteria 

of democratic policing, adding theoretical justification to the focus of this review (Bayley, 

2001).  

The interactions between police and protesters (or rioters) can be examined through the 

prism of procedural justice and police legitimacy; these constructs are increasingly 

recognized as requisite for the public’s cooperation, necessary for effective policing in the 

democratic state (Tyler, 2004). Actively working to support a more ‘law abiding’ society 

serves as another line of argument in favour of socializing officers to behave more justly. 

Protesters do not perceive police officers’ actions and decision as simply individual or 

specific because the police also represent the state, the law, and society’s views. Police 

behaviour could therefore have wide-reaching implications in how protesting groups see 

themselves, beyond the sting of insult. Prejudice and mistreatment experienced during 

protests may cause expressive harm and lead to erosion in trust and legitimacy of the police 

and in the state (Hasisi, Margalioth, & Orgad, 2012; Bradford, Jackson, & Hough, 2013). 

Especially but not only in deeply divided societies, the role and consequences of protests 

may be magnified since protests are often triggered by the issues that make up the fault-lines 

of society. For example, minorities protesting against discrimination may experience further 

discrimination and even violence in the manner their outcry is met. 

The Intervention: police training for the policing of protests and public 

disorder 

Police chiefs, policy makers, and social scientists are interested in how best to control or 

influence police discretion, specifically regarding use of force. The three main methods 

currently in use are recruitment, supervision and training (Skogan, 2011). The training of 

police officers relies on the ability of individuals to acquire the attitudes, skills, and 

behaviours expected of them in order to abide by certain norms. 

Police training is considered an instrument for minimizing the possibility police officers will 

abuse their powers (Manning, 2010). Training programs are therefore a basic feature of all 
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police forces’ organisational approach. The programmes are used to socialise new officers 

into the profession as well as a strategy for reform in cases when a force is not up to the 

expected standard of professionalism (Mastrofski & Ritti, 1996). Training has come to be 

seen as a general panacea to problems in policing (Goldstein, 1977). 

While training plays an important role in the rhetoric of reform, it is still deemed a low-

status activity (Oakley, 1994, in Smith, 2010) and has not received a great deal of academic 

and organisational attention (Skogan & Frydl, 2004). As such it has remained a relatively 

practical activity, not based on sound theoretical models. This is not a problem only within 

police organisations, but a theme across the organisational literature (Jones & Hendry, 

1994). Notably in medical training, there have been attempts to establish evidence-based 

training curriculums for physicians; these curriculums have been demonstrated to facilitate 

different skills or behaviours (Green & Ellis, 1997). As police forces increase emphasis on the 

professionalization of their personnel, similar efforts to understand professional 

socialisation are being made. 

Police training has developed organically over the last century. Practice evolved as a result of 

available resources, spill-over from other fields, inertia, but also ideas as to what certain 

types of content, form and methodology could achieve.  Some policing training reforms have 

contained explicit accounts of how aims are tied to content and how content is tied to 

methodology. For example, the Police Recruit Education Programme (PREP) in New South 

Wales (Australia), which was initiated following the Lusher inquiry, set out to reform the 

police force by introducing a humanistic approach to policing through a revised training 

curriculum that emphasised diversity and equality (Chan, 2003). In addition, the new 

strategies for policing, most explicitly community policing, have come ‘equipped’ with 

training which is attuned to their underlying assumptions and goals. On the whole however, 

theories of training are not often evident. 

Training that targets the Policing of protests 

This systematic review will focus on training interventions that target attitudes, behaviour, 

and skills related to use and misuse of police powers and force, as understood within a 

framework of democratic policing. Specifically, it will focus on training interventions which 

address two broad goals concerning the policing of demonstrations or policing of public 

disorder: (a) improving discretion in a way that increases the chances police officers will 

make decisions compatible with democratic norms and human rights norms, and (b) 

minimizing misuse of force which explicitly harms individual and democratic rights.  

The systematic reviewing of training interventions presents several challenges, revolving 

around the diversity contained within this category. A brief review of training manuals 

revealed that different police organisations may have different approaches to delivering 

training. Training may be anchored around legislation, procedures, or values. Training could 

be delivered as part of basic induction programmes or as on-the-job professional 
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development; it may use a didactic or a participatory delivery approach; it may be delivered 

in a group format or as an e-learning module to individuals.  

Additional challenges arise from the diversity in attitudes towards protests in different 

countries and even different police organisations (della Porta, 1997). There is a variation in 

conceptions and legal frameworks of appropriate use of force as well as different strategies 

regarding the policing of protests (McPhail, Schweingruber, & McCarthy, 1998). This may 

create incompatible descriptions of what constitutes ‘democratic policing’ of protests.  

While taking this complexity into consideration, this review will consider all training 

interventions focused on protests and riots, which set out to socialise police officers to 

policing norms that correspond to democratic values, and address either use of force or 

discretion, and that measure this socialisation in relation to officers’ knowledge, attitudes, 

skills or behaviours. These interventions may focus on either macro aspects: general tactics 

of policing protests, or micro aspects: the interactions between officers and protesters.  

How the Intervention Might Work 

The state of the evidence positions knowledge, skills, and attitudes (KSA) as core training 

components, which alone or together may affect change in behaviour. It is important to 

retain a critical outlook regarding the relationship between the different components and in 

turn their relationship to behaviour changes.  

The National Research Council’s review on Fairness and Effectiveness in Policing (Skogan & 

Frydl, 2004) was able to identify two hypothesised change models (Fraser, Richman, & 

Galinsky, 2009) concerning training programs; training policies are “expected to affect 

officers’ behaviour through two types of intervening mechanisms”, a change of attitudes and 

beliefs and a change in knowledge, skills and abilities. Understanding these mechanisms is 

one of the challenges that face training designers.  

Reviewing the evidence on the effects of specific attitudes on behaviour, Skogan & Frydl 

(2004) conclude that the few attempts to systematically test how occupational attitudes 

manifest themselves in discretionary forms of behaviour “produce little or no support” of a 

link (pg. 135).  Results at this stage are not definitive, and the link between attitudes and 

behaviour remain plausible, but not established (Skogan & Frydl, 2004). This is consistent 

with social-psychology research on the attitude-behaviour discrepancy (for example Ajzen & 

Fishbein, 1977). There is also no clear evidence regarding the value of the second 

mechanism: ‘knowledge, skills and abilities’ (KSA). An unknown relationship exists between 

officer’s achieving better scores on performance tests, and their actual on-the-job 

performance.  

Kraiger and his colleagues (1993) propose a refined theoretical model for evaluating learning 

through training, drawing from Bloom’s taxonomy of learning objectives (1956), 

Kirkpatrick’s (1976) evaluation typology (both often used in the design of police training 
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curriculums and their evaluation) and Gagne’s (1984) learning categories (figure 1). Building 

on learning theories from different disciplines they suggest that learning may occur through 

the achievement of cognitive outcomes, skill-based outcomes and affective outcomes. 

‘Learning’ is identified as the necessary step towards ‘training transfer’ or behaviour change.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Figure 1: classification scheme of learning outcomes (Kraiger et al., 1993) 

 

There is a growing body of theoretical and empirical research which aims to understand the 

variables that affect the ‘transfer’ of training, which is defined as “the extent to which KSAs 

acquired in a training program are applied, generalized, and maintained over some time in 

the job environment” (Baldwin & Ford, 1988 in  Salas & Cannon-Bowers, 2001). In their 

narrative review, Salas & Cannon-Bowers (2001) discuss different facets influencing transfer 

success, among them prior needs-analysis, individual characteristics of trainees, trainee 

motivation, and the organisational environment leading up to training and afterwards.  

It is beyond the scope of this section to assess the strength and impact of each training 

factor. It is, however, worth making some suggestions based on a consideration of 

professional training in the fields of medicine and education. There is robust evidence on the 

delivery of the training interventions from the field of medicine. Specifically, that 

participatory methodologies are more effective than traditional didactic ones in catalysing 

behaviour change (Davis et al., 1999) The interweaving of practice and training has also been 

found to be beneficial in teacher training (for example, Brouwer & Korthagen, 2005). 

Despite fundamental differences between the professions and the contexts, it seems a potent 

avenue of research to invest in developing police training interventions which encourage 

active participation and reflection among officers. This approach was previously endorsed by 
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Bayley & Bittner (Bayley & Bittner, 1984), and appears to already exist in varying degrees in 

the recruit training of several police forces, (for example Thames Valley Police in the UK1). 

The concept of training resilience also merits attention in this context: What are the 

mechanisms or attributes through which police officers can retain the knowledge, values, or 

skills they obtained through their training? Just as medical training shows promise for 

different ‘reminder’ techniques, it may be that to allow training to ‘work’ as it should, on-site 

or post-training components must be made more available. The work of Chan on resilience 

and socialisation (Chan, Devery, & Doran, 2003) and of Wortley & Homel on ‘training 

decay’ (Wortley & Homel, 1995) provide a sound base for studying these phenomena. 

Another theory regarding mechanisms for effective training is that behaviour change seems 

to necessitate organisational strategies which span several aspects; for example, a policy 

should incorporate training, supervision and incentives in its implementation strategy. 

Evidence from the NRC review indicates that training police officers to behave in a certain 

fashion with no reward or incentive system for that behaviour is likely to be a waste of 

resources. The precise mechanisms through which this support is best given need to be 

unravelled (Skogan & Frydl, 2004).  

A model of police training should therefor take into account all these aspects, with ‘learning’ 

serving as one component of a more complex intervention model. We propose a theoretical 

model of police training which accounts for the breadth of organisational influences 

(Litmanovitz, 2016)2. The model includes four central mechanisms of change: individual 

learning, organisational norms, group identification and training leaders’ identity (figure 2). 

The mechanisms correspond  to Bronfenbrenner’s ecological model of development, 

attempting to intervene in the process of behaviour formation at different levels, from the 

individual outwards to the organisation (Bronfenbrenner, 1979). 

Why it is Important to do the review 

The pressing need to understand the impact of training on police behaviour is underscored 

in the NRC report (Skogan & Frydl, 2004). Their literature review on training, however, was 

not able to find any conclusive evidence on training effectiveness regarding content, 

methods, delivery, timing or dosage, as well as moderating organisational effects. A more 

recent review arrived at similar conclusions: As part of a “fundamental review of the current 

approach to Police Leadership & Training”, Neyroud (2011, pg. 22) conducted two rapid 

evidence assessments on training approaches and behaviour change which identified only 

one, non-experimental study, on policing. Furthermore he discovered that none of the policy 

reports which set strategies for police training were led by an evidence-based approach; they 

did not try to assess existing knowledge on what works in training and leadership.   

                                                        

 
1 Based on interviews carried out with Thames Valley police trainers in 2010. 
2 This model was developed as part of the DPhil thesis of the first author. 
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There are some promising findings from a recent systematic review of policing interventions 

to enhance legitimacy, which highlighted training as a possible effective course of action. In 

eight studies out of 41 identified, training was the method chosen to change behaviour in 

interacting with citizens: “It is conceivable, therefore, that with some training or a clear 

directive, any type of police intervention could be used to facilitate legitimacy”(Mazerolle, 

Bennett, Manning, Davis, & Sargeant, 2013). This strong endorsement of training as a 

mechanism for behaviour change might be extended past this topic to the usefulness of 

training in general.  

There is therefore a need to establish an evidence-base regarding different types of training.  

As stated above, this systematic review will focus on training interventions that address the 

improvement of discretion or the minimizing of misuse of force in the policing of 

demonstrations or policing of public disorder. Demonstrations and public disorder incidents 

are focal arenas in which the human rights at the core of the democratic society are exercised 

and upheld or disregarded and abused. With the widespread social justice protests sweeping 

the globe recently, the interaction of police and citizens in these arenas has been under 

considerable public and academic scrutiny3. It is of the utmost importance to be able to point 

to interventions that can effectively train officers to carry out their tasks in the most 

professional manner.  

There is a need to systematically search for and synthesise new research, particularly studies 

that were not included in the National Research Council’s literature review, or have been 

published since. Considering the nature of the policing field, ‘good practice’ manuals and 

even good quality experimental studies may be in existence but only available in the form of 

‘grey literature’. It is therefore important and necessary to contact researchers and police 

departments in order to access them.  

By undertaking these tasks this review can serve as a foundation to a recognised and 

accessible evidence base of police training regarding demonstrations and public disorder, to 

be used by practitioners and policy makers on the ground. It can assist both formation of 

policies and design of training interventions. Researchers may use this work to help shape 

future research, for example in choice of the outcome measures, and drive the field to a more 

evidence-based practice orientation.  

OBJECTIVES 

This review aims to assess the current state of the evidence regarding the effectiveness of 

police training interventions targeting the policing of demonstrations and public disorder. 

This is seen as part of the construction of a larger evidence base of police training in general. 

                                                        

 
3 For example, the joint research conducted by the London School of Economics and the Guardian - “Reading the 

Riots”: http://www.theguardian.com/uk/series/reading-the-riots 
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The review also aims to help shed light on the interaction between change in knowledge, 

attitudes and skills as components of training and behaviour change as the ultimate 

outcome. Understanding how training may work is crucial for the continual design of more 

effective training. 

In addition, the review strives to ensure the inclusion of high quality grey literature; 

especially studies carried out within police organisations which have not come to light. It will 

also aim to ensure the inclusion of studies from new democracies, not only the USA, UK and 

Australia which have featured more prominently in past narrative reviews. 

Research question: 

Do police training interventions for policing of demonstrations and public disorder influence 

the knowledge, attitudes, skills or behaviours related to democratic policing norms of police 

officers in democratic countries? 

Research Question in PICOC format: 

Population police officers  

Intervention training on policing of demonstrations and public disorder 

Comparison no training or variation in training 

Outcomes knowledge, attitudes, skills & behaviours, specifically those related to 

democratic policing norms (i.e. improving discretion, minimizing misuse of force) 

Context democratic countries 

 

In order to answer this question and to establish an evidence-base that may be useful for 

both researchers and practitioners, the review aims to: 

 Systematically identify the available evidence from published and unpublished 

empirical and quasi-experimental studies on the ability of training interventions to 

affect participants’ knowledge, attitudes, skills, and behaviour 

 Synthesise the available evidence 

 Explore active interaction effects between hypothesised active components and 

outcomes  

 Identify the prominent approaches currently in use in designing police training on 

this topic 

 Identify possible causes of heterogeneity, focusing on delivery mechanisms, content, 

timing, and organisational effects, in order to inform future research 
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METHODOLOGY 

Criteria for including and excluding studies 

Types of study designs 

The review will include randomised and quasi-experimental design (randomised either at 

the individual or cluster level), where there is a control group.  

Because quasi-randomised designs have greater chances of introducing bias, such designs 

will be critically assessed, for example: 

 Designs comparing cohort of recruits with next cohort: this necessitates taking into 

consideration the possibility of historical bias (this will be explored separately for 

each study in consultation with methods experts in that context) 

 Designs which take advantage of the fact recruit cohorts are randomly divided into 

training sub-groups to use some of the groups as experiment group and some as 

control group.  

 Designs in which the experimental group includes officers who volunteer to undergo 

training. This clearly puts the study at risk of selection bias, but as long as there are 

comparable baseline data which may be used and as long as limitations are made 

explicit it will be included. A sensitivity analysis will be carried out to help reach a 

decision, drawing on similar analysis carried out in other studies. 

Types of participants 

The population included will be all members and units of public police in democratic 

countries, as identified in the Democracy Index (Economist Intelligence Unit, 2010), not 

limited to any geographical location. This includes all different ranks of police, in different 

police organisations and specializations.  This variety will be viewed as a source of 

heterogeneity which is important to explore, rather than a shortcoming (Davidoff, 2009). 

Types of interventions 

The studies eligible for inclusion are those that evaluate educational training interventions 

for police, which support the practice of democratic policing of demonstrations and public 

disorder, either explicitly or implicitly. These interventions may be delivered as part of initial 

training or continuing professional development training. This wide inclusion criterion 

recognises different police cultures between countries and even in relation to different ranks. 

Educational Interventions: Educational interventions may be defined as any attempts to 

modify attitudes or behaviour of police by communicating topic-relevant knowledge (Davis, 

Thomson, Oxman, & Haynes, 1995). Delivery may include the use of written, visual or audio-
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visual materials, modelling, role –play, dilemma spotlighting, facilitated discussion and 

others. These may be in the context of conferences, seminars or small-group sessions.  

Manualisation: Manuals of interventions will be requested from authors as they are 

necessary to allow future replication as well as provide clarity regarding the content and 

methodology of the intervention. A two-tier list of studies will be compiled based on the 

manuals’ level of detail (Carroll & Nuro, 2002). The lower tier will include manuals that 

provide the basic components which need to be available in order for the intervention to be 

included: delivery mechanisms, methodology, lesson outline, basic logic model). The second 

tier will include manuals which also list additional components that are useful for narrative 

and future analysis: an advanced theory of change, training of trainers, lesson plans, etc. 

Length of interventions: The review will include both short-term (one-off sessions and short 

training courses) or long-term interventions (for example specialization training courses).  

Delivery of interventions:  Interventions may be delivered either by police personnel or by 

external experts (in topic or skills) commissioned for this purpose.   

Comparisons: These interventions may be compared either to ‘no treatment’ or to an 

alternative intervention, for example didactic versus participatory education methods or the 

dissemination of directives (official policy documents) versus an education intervention. 

Duration of follow-up 

All durations of follow-up will be included. 

Types of outcome measures 

Outcomes measures will not be used as a criteria for inclusion in the review, to prevent bias 

(Petticrew & Roberts, 2008). At the synthesis stage, only outcome measures addressing the 

following issues will be analysed: Police behaviour change (use of force or other), Police 

attitudes (regarding core issues like: democracy, protests, use of force, their role 

conceptions), Knowledge levels in relevant areas (for example laws and procedures, the role 

of protests, models of policing protests), Police satisfaction with training intervention, public 

perceptions (preceding or following the intervention). 

No gold standard outcome measures in this field, so it will be important to assess the bias 

introduced by different reporting means, for example self-report as opposed to official data, 

police data as opposed to external regulatory agencies’ data, questionnaires which have been 

validated and previously used with the population.     

Primary outcome 

1. Police Behaviour Change towards democratic policing practices                                       

As measured by: 



 

 

11   The Campbell Collaboration | www.campbellcollaboration.org 

a. Change in skills (improvement of existing skills or introduction of new ones). This 

might be measured by supervisor reports or by self-reports. Systematic 

Observations of Police citizen interactions, for example like that used by Jonathan-

Zamir, Mastrofski & Moyal (2013) 

b. Use of unlawful force by police, measured by number of incidents and level of 

violence (as reported by police, police regulatory bodies and external complaints 

commissions, by supervisor reports or by self-report) 

c. Specific use-of-force incidents related to minority groups (as analysed by police 

regulatory bodies or official police data) 

 

Secondary outcomes: 

1. Measures of police attitudes to democratic norms or values, civil rights & human 

rights 

2. Measures of subject-related knowledge including laws, procedures and knowledge in 

the domain of social science specifically sociology, psychology and criminology (for 

example psychology of crowds as relevant to policing of protests) 

3. Measures of skills as assessed in a controlled environment or through questionnaire 

items assessing preference to use certain policing strategies, as used for example by 

Rosenbaum to assess victim-oriented policing (Rosenbaum, 1987) 

4. Police or research teams reports and feedback, which may include reports of distress 

or other adverse outcomes to participants and also of satisfaction and relevance to 

job 

5. Public perceptions and satisfaction with police, for example through measurements 

of procedural fairness (Mazerolle et al., 2013) 

 

In summary:  

Inclusion criteria: 

All studies using an experimental design which evaluate training interventions for police that 

target democratic norms, focusing on policing of demonstrations or public disorder will be 

included. 

Exclusion criteria:  
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Studies will be excluded if: 

 They focus on private police forces. Only public police will be included in the review as 

private police are not expected to deliver the standards of democratic policing. 

 The population is a military unit, unless it is of a hybrid nature (para-military units 

with a social order role) 

 The context is of a non-democratic country 

 If the intervention described is not of an educational nature, for example if it is a 

psychologically-oriented one-on-one counselling session 

 If no training manual or general plan is available to allow clarity regarding the content 

of the intervention (upon request from authors and not necessarily within the 

published study) 

 No control group 

 

Search strategy 

Electronic Search 

The central search strategy for eligible studies will be electronic databases. The search 

strategy will build on that developed by Mazerolle et al. (2013). In addition searches will also 

be conducted in the UK’s National Police Library. Google Scholar ™ will be searched for non-

indexed trade journals. 

Databases & Gateways include:  

I. Proquest: Social Sciences 

(http://search.proquest.com/socialsciences) 

Sub-sites include:   

 Applied Social Sciences Index and Abstracts (ASSIA) 

 Australian education index  

 British education index 

 Education Resources Information Centre (ERIC) 

 International Bibliography of the Social Sciences (IBSS) 

 National Criminal Justice Reference Service (NCJRS) 

 PAIS international  

 ProQuest – Dissertations and Theses 
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 Sociological abstracts 

 Worldwide Political Science Abstracts  

 

II. SAGE  (social sciences and humanities section) 

The database sections searched will include the following disciplines:  

 Criminology 

 Education 

 Politics & international relations 

 Sociology 

 

III. Informaworld (Taylor and Francis journals)   

             (http://www.tandfonline.com/) 

IV. Web of Knowledge 

             (www.isiknowledge.com )  

Web of Science – Social Sciences Citation List 

V. OVID SP 

(http://www.ovid.com) 

VI. PsychINFO ( behavioural and social sciences) 

VII. Wiley online library 

              (http://onlinelibrary.wiley.com/) 

VIII. UK National Police Library (http://library.college.police.uk) 

IX. University  of Oxford Library catalogue (http://solo.bodleian.ox.ac.uk) 

X. RAND publication database (http://www.rand.org/pubs/pubs_search.html) 

XI. National Institute of Justice (http://www.nij.gov/publications/Pages/welcome.aspx) 

Search terms 

The search strategy bridges the specificity-oriented approach taken by Patterson et al. in 

their review of stress management interventions for police officers (Patterson et al., 2012) 

and the sensitivity-oriented approach of Mazerolle et al. (2013). Three research tiers were 

identified: the first for intervention, the second for population, and the third for study type. 

The first tier was chosen to identify training programmes that focused on policing of protests 

or demonstrations. The second tier aims to identify police officers as the population of 

interest. The third tier is based on the evidence-oriented search string used in the Legitimacy 

in Policing review (Mazerolle et al., 2013). Since not all database are sophisticated enough to 

allow the use of long search strings, we will specify for each database how the search was 

conducted. A scoping search was carried out to help us finalize the search terms. 

 

 

http://www.tandfonline.com/
http://www.ovid.com/
http://onlinelibrary.wiley.com/
http://library.college.police.uk/
http://solo.bodleian.ox.ac.uk/
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Tier category Search terms Comments 

Tier 1: training Training, education, 

professional 

development, learning  

AND 

protest*, riot  

Patterson et al. (2011) use training or 

program* only with no additional terms. 

We chose to add more search terms to 

increase sensitivity, and to include the 

topic of the training. 

Tier 2: policing Police, Policing, 

“Criminal justice”, 

“Law enforcement” 

Patterson et al.’s (2011) review used only 

the ‘police’ search term only with no 

additional terms. We use three 

additional ones, drawing on Mazerolle et 

al.’s (2013)  more sensitive string. 

Tier 3: studies Evaluation, empirical, 

experiment, 

experimental, trial, 

effective*, efficacy, 

Study, Studies. 

 

This is a search string which aims to 

identify ‘evidence focused’ papers, which 

draws on Mazerolle et al.’s (2013) filter. 

In case the search capacity is limited 

only the term ‘evaluation’ will be used as 

it is the most sensitive. Some databases 

allow choosing ‘RCT’ as publication type, 

in which case the search will be run twice 

with this option included. 

 

Method of searching 

The search terms will be used to search the gateways and databases listed above. The first 

reviewer (YL, PM) will make decisions regarding the adaptation of the search string to 

accommodate for reduced capacity of the some of the search engines, and the second 

reviewer (PM) will advise how to proceed in case she encounters challenges. The list of 

studies identified will be stored using Endnote software. The first reviewer (YL) will read all 

titles and abstracts to sort the relevant from irrelevant studies. In cases where this is 

insufficient for reaching a decision the full text will be accessed and read. If a decision is not 

easily reached the second reviewer (PM) will judge the relevance of the study. 

The final list of studies will then be divided between the two reviewers. A data extraction 

form will be used to extract relevant data and is included in appendix A. The entire process is 

elucidated in the flowchart below (figure 3).  
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Figure 3: flowchart  (Adapted from Moher, Liberati, Tetzlaff, & Altman (2009) 

 

Scoping search 

We used the search string to search ProQuest gateway, focusing on the social sciences 

databases, and refined it accordingly. No relevant studies were identified in the scoping 

search, however the titles retrieved do provide support for the appropriateness of the search 

string chosen. For example, the following two titles were candidates for inclusion, but were 

discarded upon examination of the abstract in the first and the full text in the latter: 

Records identified through 

database searching 

Full text articles assessed for 

eligibility (YL, RB) 

Excluded for 

irrelevance 

Records identified through 

contacting police research 

institutes and police organisations 

Removal of duplicates 

Initial screening of citations        

(YL, RB) 

Excluded for 

methodological 

reasons 

Studies included in narrative 

synthesis 

Studies included in meta-analysis 

(if possible) 
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 Smith, D. C., & Ostrom, E. (1974). Effects of Training and Education on Police 

Attitudes and Performance - a Preliminary Analysis. Presented at the 1973 Annual 

Meetings of the Society for the Study of Social Problems, Warwick Hotel, New York, 

New York: University of Indiana.  

 Halicioglu, M. B. (2010). Examination of the relationship between self-directedness 

and outcomes of the online COP training program in the Turkish National Police 

context (Ph.D.). Michigan State University, United States, Michigan. 

 (Smith & Ostrom, 1974)(Halicioglu, 2010) 

‘Grey literature’ search strategy 

‘Grey literature’ has already been recognised  as pertinent to decreasing the bias of a review; 

in the case of this review this refers to unpublished studies or those published in non-

academic venues, commissioned by states, Non-Governmental Organisations or police 

departments themselves. In a review dealing with police training there is added importance 

in seeking out grey literature, considering the division that often exists between academia 

and police forces. In order to achieve a systematic fashion and increase ability for replication 

of the ‘grey literature’ section of the search, the search procedure will also be specified here.  

A list of institutions (national criminal justice research institutes and institutes of policing or 

criminology at universities) and experts was identified (Appendix B). Effort was made to 

identify centres in New Democracies outside the Anglo-American context. The institutes will 

be contacted via email with a request to either provide or direct us to studies which answer 

the search criteria. They will also be asked to circulate our request to their board of trustees 

or the equivalent. A one-month response deadline will be given (See appendix C for letter 

format). 

In addition an attempt will be made to identify research units within the National police 

organisations or overseeing ministries of all countries included as democracies in the 

Democracy Index (Economist Intelligence Unit, 2010),(Appendix B). The research organs 

will be contacted via email with a request to either provide or direct us to studies which 

answer the search criteria. A one-month response deadline will be given (See appendix D for 

letter format). This strategy is a strength of the review as it addresses an inherent weakness 

in the field of policing research. The database of police research institutes created might 

serve as a knowledge network and provide the base for future systematic reviews into 

policing practices. 

Selection of studies 

Studies identified by the electronic literature search and by the grey literature search will be 

compiled into a single list of titles. As described above, this list will be appraised by two of 

the reviewers to sort relevant and non-relevant studies. In cases where the title and abstract 

are insufficient for reaching a decision the full paper will be retrieved. The two final lists will 
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be compared and any mismatches discussed. If case a joint decision cannot be reached the 

third reviewer (PM) will judge the relevance of the study. 

 

Description of methods used in primary research 

While no studies were identified in the scoping study, other studies which have explored the 

effectiveness of police training in achieving goals related to democratic values have made use 

of questionnaires designed specifically for the study or drawing on existing scales from the 

field of psychology. These questionnaires explore a change in knowledge and attitudes using 

likert scales, and change in skills using scenario analysis questions of various types. For 

example, Wortley & Homel (1995) used a before and after design to test the effects of police 

training on attitudes and behaviour related to prejudice towards minorities. They made use 

of existing scales to explore ethno-centrism and authoritarian attitudes. It can be expected 

that any studies identified by the review will also rely mostly on questionnaires as a central 

data collection method.  

Criteria for determination of independent findings 

While it is not expected that multiple studies using the same data set will be identified by the 

review, should this occur, the original authors will be contacted to clarify any inconsistent 

information, and the study will be represented by one score only in the meta-analysis.  

Details of study coding categories 

Data collection and analysis: 

Data extraction and management  

Once a list of studies has been agreed on, the full text of all studies will be obtained. All authors 

will be contacted and asked to provide a full manual or more detailed description of the 

intervention. The data will be extracted using the extraction form (Appendix A) as a necessary 

step to both narrative analysis and meta-analysis.  

The first step in extraction will be reviewing the inclusion criteria, using the eligibility criteria 

as a checklist. In case the paper discusses an intervention relevant to the review but does not 

assess its effectiveness using the criteria set, this paper will be earmarked as relevant to the 

general discussion, but not included in next steps of extraction. 

 

In the second stage, each aspect of the eligibility criteria will be examined in depth:  

1) Population & Context: police officers’  specialization (verbal description), ranks (do they 

command other officers yes/no), time in service (number of years, if under 1 year state as 

fraction), education (number of years), age, police organisation type (national, local, 
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special forces, other), Country Name (text), Democracy type (full/flawed, according to 

Economist Democracy Index) 

2) Intervention: context of training (recruit training, regular on-going training, specialist 

training course), length of training (workshop, day training, course- under 1 week, course 

– over 1 week OR number of hours) manualisation (basic outline, full manual, none ; if 

none contact the authors and allow 3 weeks for response), delivery (police academy staff, 

organic commander/supervisor, external specialist), training approach (didactic only, 

didactic and participatory, online, directive), content (short verbal description required). 

3) Study Design: Randomisation (yes/quasi/no; if quasi include short verbal description of 

method and identity of control group), unit of randomisation (individual, units, stations, 

other), number of groups (include title), numbers in each group, comparison group 

(text). 

4) Outcomes: As no known gold-standard tool is available, for each category of interest we 

will note if questionnaire items or other methods were used to assess outcomes in this 

area, and give a short verbal description: police behaviour change- skills deployment, 

police behaviour change- use of force, police attitudes, knowledge levels in relevant 

areas, police satisfaction with training intervention, public perceptions. 

5) Results: effect sizes or other statistical assessments of significance reported, authors’ 

conclusion. 

 

Assessment of risk bias in included studies: 

As part of the data extraction, items necessary for assessing risk of bias will be identified and 

noted, in line with the Cochrane Collaboration tool for assessing Risk of Bias (Higgins et al., 

2011). These include sequence generation method, allocation concealment, blinding of 

assessors, addressing incomplete outcome data and selective reporting.  

In addition, adequate implementation will also be assessed; inadequate implementation of 

educational interventions has been recognized as a focal issue, which introduces bias and 

obscures attempts to assess their effectiveness (Gallagher, 2004). For example, Smits et al. 

(2002) were unable to assess equal treatment of group in a study of continuing medical 

education (Smits, Verbeek, & de Buisonjé, 2002), a field in which there is relative awareness 

regarding scientific methods. Implementation of police training interventions might be 

especially prone to lack of ‘implementation fidelity’, as ‘mixed messages’ during delivery of 

training have often been described (Chan et al., 2003). The extraction form will include an 

item to assess whether an implementation measure has been used, and an additional one to 

assess if implementation was carried out with sufficient fidelity (see appendix A). 

Statistical procedures and conventions 

Descriptive statistics will summarise the extracted data: categorical data will be presented in 

frequencies and percentages and interval data with means, standard deviations, minimum and 

maximum.   
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A meta-analysis will be performed if quantitative synthesis is possible.  If two or more studies 

are included that measure similar outcomes, and contain sufficient information to calculate 

effect sizes, meta-analysis will be used to synthesise these data. Effect sizes for each outcome 

measure in the studies will be encoded according to the procedures outlined by Lipsey and 

Wilson (Lipsey & Wilson, 2001). The meta-analysis will be based on a random effects model. 

Experimental and quasi- experimental study results will be treated separately in the analyses, 

because of the greater risk of bias present in non-randomized studies. The software package 

Comprehensive Meta-Analysis software Version 2 (Borenstein, Hedges, Higgins, & Rothstein, 

2005) will be used to perform computations of effect sizes and related statistics. RevMan5 

software (Higgins & Green, 2009) will be used to construct forest plots for graphical 

representation of results. In addition, in accordance with accepted techniques, a sensitivity 

analysis will be conducted on the potential impact that each study has on the mean effect 

(Borenstein, Hedges, Higgins & Rothstein, 2009). 

The literature highlights several moderating and mediating variables that will be examined 

within the context of this synthesis (Skogan & Frydl, 2004). In line with recommendations by 

the National Research Council, moderators include context (on the job training, recruit/initial 

training), hierarchical ranks of the participants (e.g. constable, detective, etc.), delivery 

methodologies, age, and years of experience on the police force. Mediators may be: the training 

group size, and implementation fidelity. 

As the policing field is limited in the quantity and quality of evaluation research, a publication 

selection bias will be assessed using the recommended procedure as advised by the Campbell 

Collaboration (Higgins et al., 2011).  

Narrative analysis  

Should a meta-analysis not be possible, a narrative analysis will be performed to identify 

themes that may be of importance to the success of training interventions. Useful strategies 

for enhancing democratic norms in the policing of protests will be mapped by identifying 

shared attributes of effective versus ineffective training interventions specifically focusing on 

the theorised moderators and mediators. 

Treatment of qualitative research 

We do not plan to include qualitative research. 
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TABLE EXAMPLE  

Table 1: Effects of training on police attitudes 

Study 0utcome Results 

Rosenbaum,  
1987 

Victim-oriented approach Experimental group scored significantly higher on 8 out 
of 11 measures related to victim sensitivity 

Rosenbaum & 
Lawrence, 2013 

Respectful attitudes (police-
civilian encounters) 

No treatment effects 

Wortley & Homel, 
1993 

Prejudice towards minorities No treatment effects 

 

 

(Rosenbaum & Lawrence, 2013) 

 

RESULTS 

 

DISCUSSION 

 

 

 

 

 

 

 

 

 

 

 

 

 



REFERENCES 

Ajzen, I., & Fishbein, M. (1977). Attitude-behavior relations: A theoretical analysis and 

review of empirical research. Psychological Bulletin, 84(5), 888–918. 

http://doi.org/10.1037/0033-2909.84.5.888 

Bayley, D. H. (2001). Democratizing the police abroad: what to do and how to do it. U.S. 

Dept. of Justice, Office of Justice Programs, National Institute of Justice. 

Bayley, D. H., & Bittner, E. (1984). Learning the Skills of Policing. Law and Contemporary 

Problems, 47(4), 35–59. http://doi.org/10.2307/1191686 

Borenstein, M., Hedges, L., Higgins, J., & Rothstein, H. (2005). Comprehensive Meta-

analysis Version 2 [Biostat]. Englewood NJ. 

Borenstein, M., Hedges, L. V., Higgins, J. P. T., & Rothstein, H. R. (2009). Fixed-Effect 

Versus Random-Effects Models. In Introduction to Meta-Analysis (pp. 77–86). John 

Wiley & Sons, Ltd. Retrieved from 

http://onlinelibrary.wiley.com/doi/10.1002/9780470743386.ch13/summary 

Bradford, B., Jackson, J., & Hough, M. (2013). Police Legitimacy in Action: Lessons for 

Theory and Practice (SSRN Scholarly Paper No. ID 2236691). Rochester, NY: Social 

Science Research Network. Retrieved from: 

http://papers.ssrn.com/abstract=2236691 

Bronfenbrenner, U. (1979). The Ecology of Human Development: experiments by nature 

and design. USA: Harvard University Press. 

Brouwer, N., & Korthagen, F. (2005). Can Teacher Education Make a Difference? American 

Educational Research Journal, 42(1), 153 –224.  

Carroll, K. M., & Nuro, K. F. (2002). One Size Cannot Fit All: A Stage Model for 

Psychotherapy Manual Development. Clinical Psychology: Science and Practice, 

9(4), 396–406. 

Chan, J. B. L., Devery, C., & Doran, S. (2003). Fair cop: learning the art of policing. 

University of Toronto Press. 



 

 

1   The Campbell Collaboration | www.campbellcollaboration.org 

Das, D., & Marenin, O. (Eds.). (2005). Challenges of Policing Democracies: A World 

Perspective. Digital Printing: Routledge. 

Davidoff, F. (2009). Heterogeneity is not always noise: Lessons from improvement. JAMA, 

302(23), 2580–2586.  

Davis, D., Thomson, M. A., Oxman, A. D., & Haynes, R. B. (1995). Changing Physician 

Performance: A Systematic Review of the Effect of Continuing Medical Education 

Strategies. JAMA, 274(9), 700–705.  

Davis, O’Brien M, Freemantle N, Wolf FM, Mazmanian P, & Taylor-Vaisey A. (1999). Impact 

of formal continuing medical education: Do conferences, workshops, rounds, and 

other traditional continuing education activities change physician behavior or health 

care outcomes? JAMA, 282(9), 867–874.  

Della Porta, D. (1997). The policing of protest. African Studies, 56(1), 97–127.  

Economist Intelligence Unit. (2010). Democracy Index 2010: Democracy in Retreat. 

London, UK: The Economist. Retrieved from 

http://graphics.eiu.com/PDF/Democracy_Index_2010_web.pdf 

Fraser, M. W., Richman, J. M., & Galinsky, M. J. (2009). Intervention research: developing 

social programs. New York: Oxford University Press. 

Gallagher, D. (2004). Educational Reserach, philosophical orthodoxy and unfulfilled 

promises: the quandary of traditional research in US special education. In R. Pring & 

G. Thomas (Eds.), Evidence-based practice in education (pp. 119–130). Berkshire: 

Open University Press. 

Goldstein, H. (1977). Policing a free society. USA: Ballinger Pub. Co. 

Green, M. L., & Ellis, P. J. (1997). Impact of an Evidence-Based Medicine Curriculum Based 

on Adult Learning Theory. Journal of General Internal Medicine, 12(12), 742–750.  

Halicioglu, M. B. (2010). Examination of the relationship between self-directedness and 

outcomes of the online COP training program in the Turkish National Police context 

(Ph.D.). Michigan State University, United States -- Michigan. Retrieved from 

http://search.proquest.com/socialsciences/docview/815845923/abstract/142D6CFD

0B734D23E54/9?accountid=13042 



 

 

2   The Campbell Collaboration | www.campbellcollaboration.org 

Hasisi, B., Margalioth, Y., & Orgad, L. (2012). Ethnic Profiling In Airport Screening: Lessons 

From Israel, 1968–2010. American Law and Economics Review. 

Higgins, J. P., & Green, S. (Eds.). (2009). Cochrane Handbook for Systematic Reviews of 

Interventions Version 5.0.2 [updated September 2009]. Available from 

www.cochrane-handbook.org.: The Cochrane Collaboration. Retrieved from 

http://www.cochrane-handbook.org/ 

Higgins, J. P. T., Altman, D. G., Gotzsche, P. C., Juni, P., Moher, D., Oxman, A. D., … Sterne, 

J. A. C. (2011). The Cochrane Collaboration’s tool for assessing risk of bias in 

randomised trials. BMJ, 343(oct18 2), d5928–d5928.  

Lipsey, M. W., & Wilson, D. B. (2001). Practical meta-analysis. Sage Publications. 

Litmanovitz, Y.D. (2016). Moving towards an evidence-base of democratic police training: 

The development and evaluation of a complex social intervention in the Israeli 

Border Police (Unpublished doctoral thesis). University of Oxford, Oxford, UK. 

Loader, I. (2006). Policing, Recognition, and Belonging. The ANNALS of the American 

Academy of Political and Social Science, 605(1), 201 –221.  

Manning, P. K. (2010). Democratic Policing in a Changing World. Boulder, CO: Paradigm 

Publishers. 

Mastrofski, S. D., & Ritti, R. R. (1996). Police Training and the Effects of Organization on 

Drunk Driving Enforcement. Justice Quarterly, 13, 291. 

Mazerolle, L., Bennett, S., Manning, M., Davis, J., & Sargeant, E. (2013). Legitimacy in 

Policing: A Systematic Review. Campbell Systematic Reviews, (1). Retrieved from 

http://campbellcollaboration.org/lib/project/141/ 

McPhail, C., Schweingruber, D., & McCarthy, J. D. (1998). Policing Protest in the United 

States: 1960-1995. In D. D. Porta & H. R. Reiter (Eds.), Policing Protest: The Control 

of Mass Demonstrations in Western Democracies. University of Minnesota Press. 

Moher, D., Liberati, A., Tetzlaff, J., & Altman, D. G. (2009). Preferred Reporting Items for 

Systematic Reviews and Meta-Analyses: The PRISMA Statement. Annals of Internal 

Medicine, 151(4), 264–269.  



 

 

3   The Campbell Collaboration | www.campbellcollaboration.org 

Neyroud, P. (2011). Review of police leadership and training. UK: Home Office. Retrieved 

from http://www.homeoffice.gov.uk/publications/consultations/rev-police-

leadership-training/ 

Northern Ireland Policing Board. (2005). Monitoring the Compliance of the Police Service of 

Northern Ireland with the Human Rights Act 1998 (Human Rights Annual Report). 

London: The Stationery Office. 

Patterson, G., Chung, I., Swan, P. G., Patterson, G., Chung, I., & Swan, P. G. (2012). The 

Effects of Stress Management Interventions among Police Officers and Recruits. 

Campbell Systematic Reviews, 8(7). Retrieved from 

http://campbellcollaboration.org/lib/project/150/ 

Petticrew, M., & Roberts, H. (2008). Systematic Reviews in the Social Sciences: A Practical 

Guide. John Wiley & Sons. 

Rosenbaum, D. P. (1987). Coping with Victimization: The Effects of Police Intervention on 

Victims’ Psychological Readjustment. Crime & Delinquency, 33(4), 502 –519.  

Rosenbaum, D. P., & Lawrence, D. S. (2013). Teaching Respectful Police - Citizen 

Encounters and Good Decision Making: Results of a Randomized Control Trial with 

Police Recruits (Topical report). National Institute of Justice. Retrieved from 

http://www.nationalpoliceresearch.org/the-chicago-quality-interactio/ 

Rumbaut, R. G., & Bittner, E. (1979). Changing Conceptions of the Police Role: A 

Sociological Review. Crime and Justice, 1, 239–288. 

Salas, E., & Cannon-Bowers, J. A. (2001). The science of training: a decade of progress. 

Annual Review of Psychology, 52, 471–499. 

http://doi.org/10.1146/annurev.psych.52.1.471 

Sklansky, D. A. (2008). Democracy and the police. Stanford University Press. 

Skogan, W. G. (2011, May). Key Issues in American Research. Presented at the Trust, 

Consent and the Rule of Law Conference, London, UK. Retrieved from 

http://www.eurojustis.eu/conferences.html 



 

 

4   The Campbell Collaboration | www.campbellcollaboration.org 

Skogan, W. G., & Frydl, K. (Eds.). (2004). Fairness and Effectiveness in Policing: The 

Evidence. Commitee to Review Research on Police Policy and Practices. 

Washington, DC: The National Academies Press. 

Skolnic, J., & Fyfe, J. (2005). The beating of Rodney King. In Policing: key readings. Willan 

Publishing. 

Smith, D. C., & Ostrom, E. (1974). Effects of Training and Education on Police Attitudes and 

Performance - a Preliminary Analysis. Presented at the 1973 Annual Meetings of the 

Society for the Study of Social Problems, Warwick Hotel, New York, New York.: 

University of Indiana. Retrieved from 

http://search.proquest.com/socialsciences/docview/85718755/142D6B456C5D3F38

B2/38?accountid=13042 

Smits, P. B. A., Verbeek, J. H. A. M., & de Buisonjé, C. D. (2002). Problem based learning in 

continuing medical education: a review of controlled evaluation studies. BMJ 

(Clinical Research Ed.), 324(7330), 153–156. 

Tyler, T. R. (2004). Enhancing Police Legitimacy. The ANNALS of the American Academy of 

Political and Social Science, 593(1), 84 –99.  

Wortley, R. K., & Homel, R. J. (1995). Police prejudice as a function of training and outgroup 

contact. Law and Human Behavior, 19(3), 305–317.  

 



REVIEW AUTHORS 

Lead review author: 

Name:  Yael Litmanovitz 

Title:  Dr. 

Affiliation:  Post-doctoral fellow, The Minerva Center for 
Human Rights, Faculty of Law, Hebrew 
University of Jerusalem 

Address:  Mount Scopus 

City, State, Province or County: Jerusalem 

Postal Code:  

Country: Israel 

Phone: +972 547456033 

Mobile:  

Email: Yael.litmanovitz@spi.ox.ac.uk 

 
Co-authors:  

Name:  Paul Montgomery 

Title:  Prof 

Affiliation:  Centre for Evidence-based Intervention, 
University of Oxford 

Address:  Barnett House, 32 Wellington Sq 

City, State, Province or County: Oxford 

Postal Code: OX1 2ER 

Country: UK 

Phone:  

Mobile:  

Email:  paul.montgomery@spi.ox.ac.uk 

 
 
 
 
 
 
 
 
 
 
 
 
 

mailto:Yael.litmanovitz@spi.ox.ac.uk
mailto:paul.montgomery@spi.ox.ac.uk


 

 

1   The Campbell Collaboration | www.campbellcollaboration.org 
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• Content: Yael Litmanovitz 

• Systematic review methods: Paul Montgomery 
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• Information retrieval: Yael Litmanovitz 
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None. 
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YL & PM conducted a pilot study of police training for policing of protests in the Israeli 

Police, and therefore have an academic interest in the results of the review. 

PRELIMINARY TIMEFRAME  

July 2016 Submitting of Protocol 

August 2016 Contacting Research Institutes and Police Research Unit  

(Grey Literature search)  

Conducting Electronic search 

September 2016 List of studies to be included in analysis finalized 

October 2016 Statistical and Narrative Analysis 

November 2016 Submitting Draft of Review  

PLANS FOR UPDATING THE REVIEW 

The review team will consider an update in 3 years. 

AUTHOR DECLARATION 

Authors’ responsibilities 

By completing this form, you accept responsibility for preparing, maintaining and updating 

the review in accordance with Campbell Collaboration policy. The Campbell Collaboration 

will provide as much support as possible to assist with the preparation of the review.  

A draft review must be submitted to the relevant Coordinating Group within two years of 

protocol publication. If drafts are not submitted before the agreed deadlines, or if we are 

unable to contact you for an extended period, the relevant Coordinating Group has the right 

to de-register the title or transfer the title to alternative authors. The Coordinating Group 



 

 

2   The Campbell Collaboration | www.campbellcollaboration.org 

also has the right to de-register or transfer the title if it does not meet the standards of the 

Coordinating Group and/or the Campbell Collaboration.  

You accept responsibility for maintaining the review in light of new evidence, comments and 

criticisms, and other developments, and updating the review at least once every five years, 

or, if requested, transferring responsibility for maintaining the review to others as agreed 

with the Coordinating Group. 

Publication in the Campbell Library 

The support of the Coordinating Group in preparing your review is conditional upon your 

agreement to publish the protocol, finished review, and subsequent updates in the Campbell 

Library. The Campbell Collaboration places no restrictions on publication of the findings of a 

Campbell systematic review in a more abbreviated form as a journal article either before or 

after the publication of the monograph version in Campbell Systematic Reviews. Some 

journals, however, have restrictions that preclude publication of findings that have been, or 

will be, reported elsewhere and authors considering publication in such a journal should be 

aware of possible conflict with publication of the monograph version in Campbell Systematic 

Reviews. Publication in a journal after publication or in press status in Campbell Systematic 

Reviews should acknowledge the Campbell version and include a citation to it. Note that 

systematic reviews published in Campbell Systematic Reviews and co-registered with the 

Cochrane Collaboration may have additional requirements or restrictions for co-publication. 

Review authors accept responsibility for meeting any co-publication requirements. 

I understand the commitment required to undertake a Campbell review, and 

agree to publish in the Campbell Library. Signed on behalf of the authors: 

Form completed by: Yael Litmanovitz Date: 7.8.16 



APPENDIX A –  DATA EXTRACTION FORM 

 Category Data Type Data Entry Description 

Trial 
Characteristics Article Number       

 Inclusion Criteria Text     

 
Randomisation 
(yes/quasi/no) Y/N     

 Control group identity Text     

 

Unit of randomisation 
(individual, units, stations, 
other) Categorical     

 Number of groups Numerical     

 Numbers in each group Numerical     

 
Total number of 
participants Numerical     

 
Excluded before 
randomisation %     

 Country Text     

 Power calculation Y/N     

 Trial registered Y/N     
Participants Police officers’  

specialization Text     

 
Ranks- do they command 
other officers Y/N     

 

Time in service (number of 
years, if under 1 year state 
as fraction) Numerical     
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Education (number of 
years) Numerical     

 Age Numerical     
Context 

Police organisation type 
(national, local, special 
forces, other) Categorical     

 
Democracy type (full, 
flawed) Categorical     

Intervention 

Length of training in hours numerical     

 
Manualisation (basic 
outline, full manual, none)  categorical     

 

Delivery (police academy 
staff, organic 
commander/supervisor, 
external specialist) categorical     

 

Training approach 
(didactic only, didactic and 
participatory, online, 
directive) categorical     

 Content  description     
Outcomes Police behaviour change- 

use of force description     

 Police attitudes description     

 
Knowledge levels in 
relevant areas description     

 
Police satisfaction with 
training intervention description     
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 public perceptions description     

Source of Bias 1a. Sequence generation Y/N/U     

 1b. Evidence Text     

 
2a. Allocation 
concealment? Y/N/U     

 2b. Evidence Text     

 3a. Blinding? (Assessors) Y/N/U     

 3b. Evidence Text     

 4a. Blinding? (Providers) Y/N/U     

 4b. Evidence Text     

 
5a. Incomplete outcome 
data addressed? Y/N/U     

 5b. Evidence Text     

 
6a. Free of selective 
reporting? Y/N/U     

 6b. Evidence Text     

 7a. Implementation tool Y/N/U     

 7b. Evidence Text     

 
8a. Fidelity/ Quality 
management high/low     

 8b. Evidence Text     

Other Funding Source Text     

 Notes Text     
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Appendix B – List of Research Institutes (ordered accordinging to Democracy score) 

Country 

Name of 
research 
institute or Dept 
in charge of 
police 

general 
inquires mail 

mail 
names (if 
available) 

website 

Norway 
Norwegian Police 
University College  postmottak@phs.no   www.phs.no/en/Research 

Sweden 
Linné University – 
Police Education  lpu@lnu.se   

http://lnu.se/schools/institue-of-
police-education?l=en 

Iceland 

The National 
Commissioner of 
the Icelandic Police postur@irr.is   rls@rls.is 

Mr. Haraldur 
Johannessen 

http://www.logreglan.is/displayer.asp
?cat_id=217 

Denmark 

Danish Police 
Knowledge and 
Research Centre politi@politi.dk   www.inhes.interieur.g 

New 
Zealand 

Royal New Zealand 
Policing College    

https://www.newcops.co.nz/other/con
tact 

Australia 

ANZPAA- Australia 
New Zealand 
Policing Advisory 
Agency  

secretariat@anzpaa.org.a
u 

Jean Dyzel, 
Manager, 
Education and 
Standard http://www.anzpaa.org.au/ 

Switzerla
nd NON LISTED     

Canada 
Canadian Police 
College  

joanne.white@rcmp-
grc.gc.ca 

Director, Police 
Sciences School 
Superintendent 
Joanne White www.cpc.gc.ca/en/ 

Finland 
Research 
Department at  kirjasto.polamk@poliisi.fi 

Library - Kirjasto 
Polamk www.policeuniversitycollege.fi   

mailto:secretariat@anzpaa.org.au
mailto:secretariat@anzpaa.org.au
mailto:joanne.white@rcmp-grc.gc.ca
mailto:joanne.white@rcmp-grc.gc.ca
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Police College of 
Finland  

Netherla
nds 

Police Academy of 
the Netherlands  

info@politieaca
demie.nl 

communicatie@politieaca
demie.nl  

https://www.politieacademie.nl/en/Pa
ges/default.aspx 

Luxembu
rg  NON LISTED    

Austria 

Security Academy 
(Sicherheitsakadem
ie) – Institute for 
Science and 
Research   

BMI-II-5-
Forschung@bmi.gv.at  www.siak.at 

Ireland 
Garda Research 
Unit   research@garda.ie   

www.garda.ie/Controller.aspx?Page=6
3 

Germany 

Faculty for Police 
Science at German 
Police University   

wolfgang.shulte@dhpol.d
e 

Dr. Wolfgang 
Schulte 

www.dhpol.de/de/hochschule/Fachge
biete/index.php 

Malta 

Institute of 
Criminology - 
University of Malta 

http://www.um
.edu.mt/email/
criminology-
fsw   http://www.um.edu.mt/criminology 

UK College of Policing  
library@college.pnn.polic
e.uk  http://www.college.police.uk/ 

Czech 
Republic 

The Institute of 
Criminology and 
Social Prevention 
(ICSP)  iksp@iksp.justice.cz 

Head of Research 
JUDr. Petr 
Zeman, Ph.D http://www.ok.cz/iksp/ 

Uruguay unable to locate     

Mauritus 
Police training 
school 

ppru.mpf@mail
.gov.mu   

http://police.gov.mu/English/Pages/d
efault.aspx 

South 
Korea 

Korean National 
Police  University - 
Police Science 
Institute    http://www.police.ac.kr/eng/index.jsp 

mailto:communicatie@politieacademie.nl
mailto:communicatie@politieacademie.nl
mailto:wolfgang.shulte@dhpol.de
mailto:wolfgang.shulte@dhpol.de
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USA 

National 
Association of 
Police Chiefs 

policeinfo@aph
f.org   http://www.nacoponline.org/ 

Costa 
Rica 

Ministry of Public 
Security - National 
Police Academy 

http://www.ms
p.go.cr/contact
enos/   http://www.msp.go.cr/ 

Japan 

National Police 
Agency - National 
Research Institute 
of Police Science 

https://www.nr
ips.go.jp/jp/inq
uiry.html   http://www.npa.go.jp/index.html 

Belgium 
Centre for Police 
Studies  

secretariaat@politiestudie
s.be Nathalie Roegiers http://www.politiestudies.be/# 

Spain NON LISTED         

 

 

 



APPENDIX C –  LETTER TO RESEARCH INSTITUTES 

 

DEPARTMENT OF SOCIAL POLICY AND INTERVENTION 
 

Barnett House, 32 Wellington Square, Oxford  OX1 2ER 

Tel: +44(0)1865 270325  Fax: +44(0)1865 270324 

www.spi.ox.ac.uk 

 

Dear XXXXX 

We are writing to you in your capacity as _______________ to kindly 

request information concerning the evaluation of training programmes 

conducted by your institute. Specifically, we are interested in 

training that focuses on the knowledge, skills, and attitudes 

necessary for policing demonstrations in a way that is consistent with 

democratic values.   

The Centre for Evidence Based Intervention at the University of Oxford 

and the Campbell Collaboration are conducting a systematic overview 

of police training interventions and programmes concerning the 

democratic policing of protests and demonstrations.  

Our review aims to create an inventory of good practice. We therefore 

seek to identify as many such evaluations as possible.  We are aware 

that especially in this field a substantial amount of important 

information is not published in peer-reviewed journals. Rather, the 

richest sources of information for such training programmes are police 

institutions and police practitioners.  

We would be grateful if are able to provide us with any such 

information in the form of internal reports or unpublished data. 

Similarly, we would also be appreciative if you are able to signpost 

us to other work that you think may be relevant.    

We would like to finish our data collection by the 1st of June 2014.   

If you would like further information, the title is available online 

at http://www.campbellcollaboration.org/lib/project/201/> and the 

protocol will published shortly. 

Many thanks in advance 

Yael Litmanovitz 

 

Centre for Evidence Based Intervention 

Department of Social Policy & Intervention 

University of Oxford 

yael.litmanovitz@spi.ox.ac.uk 

http://www.campbellcollaboration.org/lib/project/201/
mailto:yael.litmanovitz@spi.ox.ac.uk
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DEPARTMENT OF SOCIAL POLICY AND INTERVENTION 
 

Barnett House, 32 Wellington Square, Oxford  OX1 2ER 

Tel: +44(0)1865 270325  Fax: +44(0)1865 270324 

www.spi.ox.ac.uk 

 

Dear XXXXX 

We are writing to kindly request information concerning the evaluation 

of police training programmes conducted by your institute. 

Specifically, we are interested in research that focuses on the 

knowledge, skills, and attitudes necessary for policing demonstrations 

in a way that is consistent with democratic values.   

The Centre for Evidence Based Intervention at the University of Oxford 

and the Campbell Collaboration are conducting a systematic review of 

police training interventions and programmes concerning the democratic 

policing of protests and demonstrations.  

Our review aims to create an inventory of good practice. We therefore 

seek to identify as many such evaluations as possible.  We would be 

grateful if are able to provide us with any such information in the 

form of articles, reports, or unpublished data abd circulate this call 

for information in your institute. Similarly, we would also be 

appreciative if you are able to signpost us to other work that you 

think may be relevant. 

We would like to finish our data collection by the 1st of June 2014.   

If you would like further information, the title is available online 

at http://www.campbellcollaboration.org/lib/project/201/> and the 

protocol will published shortly. 

 

Many thanks in advance 

Yael Litmanovitz 

 

Centre for Evidence Based Intervention 

Department of Social Policy & Intervention 

University of Oxford 

yael.litmanovitz@spi.ox.ac.uk  

 

 

 

 

 

http://www.campbellcollaboration.org/lib/project/201/
mailto:yael.litmanovitz@spi.ox.ac.uk

