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UNIVERSAL PRESCHOOL - AND SCHOOL-BASED EDUCATION
PROGRAMMES F OR REDUCING ETHNIC PREJ UDICE AND
PROMOTING RESPECT FO R DIVERSITY AMONG CH ILDREN AGED
3-11: A SYSTEMATIC REV IEW AND META-ANALYSIS
BACKGROUND
Ethnic prejudice is defined as an attitude, usually negative, directed towards another ethnic
group.1 Prejudice is extremely variable both in nature and presentation and comprises three
major elements: 1) a cognitive component; 2) an emotional component; and 3) a behavioural
component (Beelmann & Heinemann, 2014). The behavioural component of prejudice is
most often referred to as discrimination and usually describes a display of adverse behaviour
towards a person of a different ethnic background. Behaviour may be explicit or implicit and
also either intended or unintended and can range from overt acts of violence, exclusion,
and/or name calling through to more subtle and possibly unintended actions that
nevertheless have adverse consequences for those from particular ethnic groups.
Research in this area most often concerns itself with the scholarly investigation of the
measurement, meaning, aetiology and consequences of prejudice and discrimination on
society. Ethnic prejudice arises from an individual making an unfavourable evaluation of a
person based upon the ethnic group they belong to; the discriminatory behavioural
consequence of this is not only destructive to the social growth of the victim, but also
debilitating to the perpetrator (Aboud et al. 2012).
A large body of research evidence, spanning almost a century, has provided clear and
consistent evidence that children are able to recognise ethnic difference and display ethnic
prejudices towards others from the age of three (Aboud, 1988; Aboud & Levy, 2000; Milner,
1983). The mechanism by which these prejudices are initially learned remains an actively
researched question, as are the interventions designed to enhance inclusion and promote
respect for diversity (see below). Social learning theory (Bandura & McClelland, 1977) would
suggest that prejudice is learned in the same way any other attitude or value is learned;
through modelling of behaviour, association of the group with a negative stereotype, and
reinforcement of the occurrence of this behaviour. However, in the 1960s, cognitivedevelopmental theory emerged as a way of explaining the inner development of prejudice
and particularly how the internal cognitive changes that occur during development impact
upon how children view others as well as how their own self-concept emerges.
The dimensions of scholarship relating to ethnic prejudice are extraordinary, containing
sophisticated concepts and theories that are indicative of the decades of active exploration.

The term “ethnic group” refers to any social group that regard themselves as distinctive, and who also are
regarded by others as distinctive, due to sharing common ancestral, social, cultural or national background. The
definition includes those groups defined in terms of “race”.
1
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These considerations of the themes associated with racial and ethnic prejudices have led to a
body of literature rich in methodological intricacies and theoretical complexity which have in
turn produced a large number of educational approaches aimed at reducing prejudice and
discrimination and promoting inclusive behaviour in children. This systematic review will
seek to synthesis the findings of those studies that have attempted to evaluate the
effectiveness of preschool- and school-based educational programmes and interventions
aimed at reducing ethnic prejudice and promoting respect for diversity among children aged
3-11.
OBJECTIVES
The core research question for this proposed review is: What role can schools play in
reducing ethnic prejudices and promoting respect for diversity among children aged 3-11?
Within this, the review will address the following more specific questions:
1) To what extent can school-based education programmes assist in reducing ethnic
prejudice and promoting respect for diversity?
2) Is there a relationship between ethnic prejudice reduction and an increase in respect
for diversity?
3) Which school-based programmes are most effective in reducing ethnic prejudice and
promoting respect for diversity and which characteristics may influence their
efficacy?
4) Do the effectiveness of programmes vary with regard to the children’s age, gender,
socio-economic background and racial/ethnic background?
5) How do the findings of these intervention studies contribute to our understanding of
the nature and impact of ethnicity in children’s lives?
EXISTIN G REVIEWS
An initial search has identified many reviews on the constructs of racial prejudice and there
have been a significant number of evaluations conducted on interventions aimed at reducing
ethnic prejudice and promoting respect for diversity. While a number of literature reviews
currently exist, a systematic review and meta-analysis of the effectiveness of these school
based intervention programs on reducing ethnic and racial prejudice in children aged 3-11 is
warranted as these existing reviews:
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• Tend not to be systematic
Beelmann and Heinemann (2014), for example, report results of a meta-analysis on 81
research reports containing 122 structured intervention programmes designed to promote
positive intergroup contact and prejudice production in children and teenagers. However,
this meta-analysis was not carried out alongside a systematic review.
• Tend not to use meta-analytic techniques
A systematic review by Aboud et al. (2012) sought to evaluate the effects of reducing ethnic
prejudice in young children. Following searching, 32 studies were screened for overall effects
on attitudes and peer relations following the intervention. Unfortunately, this systematic
review did not include a meta-analysis of the 32 final studies included and so the strength of
findings were merely estimated by comparing effects based on codings of positive, nonsignificant and negative. The review also did not exclude those studies where the age was not
made explicit. It is therefore possible that effects reported within this systematic review may
then have been due to inclusion of children older than 8 years.
• Are not always specific to education
Paluck & Green (2009), for example, presented an extended review of the practice of
prejudice reduction techniques across all settings, populations and methodologies. Over a
five year period the authors searched published and unpublished reports and provide
readers with the most comprehensive database of prejudice reduction techniques to date.
This database is available at; www.betsylevypaluck.com. However, this review was not
systematic in its approach and could be described as too broad as it covered the entire range
of interventions with both children and with adults across various settings including
laboratories and field experiments and so any final conclusions on the efficacy of a
intervention within the educational system are impossible to reach.
• Tend to be focused on one particular intervention technique
Dovido, Gaertner & Kawakami (2003), for example, are very specific in their review that
looks at the history and development of the contact hypothesis. Within this they identify
themes and promote further research into identifying which features of the contact theory
are necessary to increase efficacy and reduce bias. Similarly, Brown & Zagefka (2011)
reviewed work inspired by the acculturation framework and looked more specifically at that
relationship in terms of a dynamic intergroup process. Also, Curry, De Amicis & Gilligan
(2010) have registered a protocol with the Campbell Collaboration for a review that focuses
specifically on the effects of cooperative learning on inter-ethnic relations in school settings.
• Are focused on more general outcomes such as social exclusion
Abrams & Killen (2014), for example, focused on 12 specific papers to look at how the social
exclusion of children can develop into prejudice. Similarly, Bennett (2014) also compiled a
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literature review on social exclusion in children and calls for research on the role that social
identity plays in the understanding of inclusion and exclusion.
• Are interested in the construct of prejudice rather than interventions
Phelan, Link & Dovido (2008), for example, compared 18 models of stigma and prejudice in
order to explore the commonalities and distinctions between the two concepts.
Overall, therefore, whilst there are many narrative reviews into individual programmes,
outcomes of prejudice and constructs of prejudice there are far fewer which systematically
review and assess all those prejudice reduction programmes currently being used in the field
for children aged 3-11 . This proposed review will be wide-ranging and inclusive in seeking to
compare the effectiveness of all school-based approaches to reducing ethnic prejudice and
promoting respect for diversity among children aged 3-11.

INTERVENTION
Interventions which will be included within this systematic review will be any universal
school-based intervention delivered on a whole-class basis in a preschool and/or school
setting to children aged 3-11 and that include an explicit objective of either reducing ethnic
prejudice and/or promoting respect for ethnic diversity.
POPULATION
Children aged 3-11 served within an education system.
OUTCOMES
Two primary outcomes will provide the focus for this review:
1)

A reduction in ethnic prejudice; and

2)

An increase in respect for ethnic diversity.

STUDY DESIGNS
The study designs to be included with the systematic reviews will be randomised control
trials and quasi-experimental designs that include a suitably-matched control group and pretest and post-test measures.

4

The Campbell Collaboration | www.campbellcollaboration.org

REFERENCES
Aboud, F. (1988) Children and Prejudice. New York: Blackwell.
Aboud, F. E., & Fenwick, V. (1999). Exploring and evaluating school‐based interventions to
reduce prejudice. Journal of Social Issues, 55(4), 767-785.
Aboud F.E., & Levy SR. 2000. Interventions to reduce prejudice and discrimination in
children and adolescents. Reducing Prejudice and Discrimination, ed. S Oskamp, pp. 269–
93. Mahwah, NJ: Erlbaum
Aboud, F. E., Tredoux, C., Tropp, L. R., Brown, C. S., Niens, U., & Noor, N. M. (2012).
Interventions to reduce prejudice and enhance inclusion and respect for ethnic differences in
early childhood: A systematic review. Developmental Review, 32(4), 307-336.
Abrams, D., & Killen, M. (2014). Social exclusion of children: Developmental origins of
prejudice. Journal of Social Issues, 70(1), 1-11.
Bandura, A., & McClelland, D. C. (1977). Social learning theory.
Bennett, M. (2014). Intergroup Social Exclusion in Childhood: Forms, Norms, Context, and
Social Identity. Journal of Social Issues, 70(1), 183-195.
Beelmann, A., & Heinemann, K. S. (2014). Preventing prejudice and improving intergroup
attitudes: A meta-analysis of child and adolescent training programs. Journal of Applied
Developmental Psychology, 35(1), 10-24.
Brown, R., & Zagefka, H. (2011). 3 The Dynamics of Acculturation: An Intergroup
Perspective. Advances in experimental social psychology, 44, 129.
Curry, P.,PDe Amicis, L., & Gilligan, R. et al. (2010). Protocol: effects of cooperative learning
on inter-ethnic relations in school settings. The Campbell Collaboration. Retrieved March
29, 2014 Accessed online on 29/03/14 from http://www.campbellcollaboration.org
Dovidio, J. F., Gaertner, S. L., & Kawakami, K. (2003). Intergroup contact: The past, present,
and the future. Group Processes & Intergroup Relations, 6(1), 5-21.
Milner, D. (1983) Children and Race. London: Sage.
Paluck, E. L., & Green, D. P. (2009). Prejudice reduction: What works? A review and
assessment of research and practice. Annual Review of Psychology, 60, 339-367.
Phelan, J. C., Link, B. G., & Dovidio, J. F. (2008). Stigma and prejudice: one animal or two?.
Social Science & Medicine, 67(3), 358-367

5

The Campbell Collaboration | www.campbellcollaboration.org

REVIEW AUTHORS
Lead review author: The lead author is the person who develops and co-ordinates the
review team, discusses and assigns roles for individual members of the review team, liaises
with the editorial base and takes responsibility for the on-going updates of the review.
Name: Ciara Keenan
Title: PhD Research Student
Affiliation: Centre for Effective Education

Queen’s University Belfast

Address: School of Education

69/71 University Street

City: Belfast
Postal Code: BT71HL
Country: Northern Ireland
Phone: +44 (0)7743434488
Email: ckeenan25@qub.ac.uk
Co-author(s):
Name: Professor Paul Connolly
Title: Head of the School of Education
Affiliation: Centre for Effective Education

Queen’s University Belfast

Address: School of Education

69/71 University Street

City: Belfast
Postal Code: BT71 1HL
Country: Northern Ireland
Phone: +44 (0)28 9097 5929
Email: paul.connolly@qub.ac.uk
Co-author(s): (There should be at least one co-author)
Name: Dr.Clifford Stevenson
Title: Senior Lecturer
Affiliation: School of Psychology

Queen’s University Belfast

Address: Room 03.536,
David Keir Building
City: Belfast
Postal Code: BT7 1NN
Country: Northern Ireland
Phone: +44 (0)28 9097 4545
Email: clifford.stevenson@qub.ac.uk
6

The Campbell Collaboration | www.campbellcollaboration.org

ROLES AND RESP ONSIBI LITIES
This systematic review and meta-analysis will form the basis for Keenan’s PhD being
undertaken through the Centre for Effective Education at Queen’s University Belfast. Keenan
has a three year full-time scholarship and will be responsible for all aspects of the systematic
review and meta-analysis under the guidance of her two supervisors (the other two coauthors). Connolly is internationally recognized for his research on: diversity and inclusion
in early childhood; and evaluating the effectiveness of educational programmes and
interventions. Stevenson is a social psychologist interested in applying qualitative and
quantitative methods to the understanding of how social identities are understood and
enacted by group members within their broader societal context. His research spans the
study of: groups and citizenship; displays of national identity in interaction; community
identity, stigmatization and resilience; and collective participation and crowd behavior
which is especially relevant to the current research title.
FUNDING
The first author’s scholarship is funded by the Department of Education and Learning (DEL)
in Northern Ireland. The review team has also received a small grant from the Campbell
Collaboration Education Coordinating Group (funded by the Smith Richardson Foundation)
to help with the costs of searching and data extraction.
POTENTIAL CONF LICTS OF INTEREST
Paul Connolly has undertaken and published a small number of trials in this area that may
eventually be included in the final systematic review.
PRELIMINARY TIMEFRAM E
Submission of draft protocol: October 31, 2014
Submission of draft review: September 30, 2015
AUTHOR DECLARATION
Authors’ responsibilities
By completing this form, you accept responsibility for preparing, maintaining, and updating
the review in accordance with Campbell Collaboration policy. The Coordinating Group will
provide as much support as possible to assist with the preparation of the review.
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A draft protocol must be submitted to the Coordinating Group within one year of title
acceptance. If drafts are not submitted before the agreed deadlines, or if we are unable to
contact you for an extended period, the Coordinating Group has the right to de-register the
title or transfer the title to alternative authors. The Coordinating Group also has the right to
de-register or transfer the title if it does not meet the standards of the Coordinating Group
and/or the Campbell Collaboration.
You accept responsibility for maintaining the review in light of new evidence, comments and
criticisms, and other developments, and updating the review every five years, when
substantial new evidence becomes available, or, if requested, transferring responsibility for
maintaining the review to others as agreed with the Coordinating Group.
Publication in the Campbell Library
The support of the Coordinating Group in preparing your review is conditional upon your
agreement to publish the protocol, finished review, and subsequent updates in the Campbell
Library. The Campbell Collaboration places no restrictions on publication of the findings of a
Campbell systematic review in a more abbreviated form as a journal article either before or
after the publication of the monograph version in Campbell Systematic Reviews. Some
journals, however, have restrictions that preclude publication of findings that have been, or
will be, reported elsewhere and authors considering publication in such a journal should be
aware of possible conflict with publication of the monograph version in Campbell Systematic
Reviews. Publication in a journal after publication or in press status in Campbell Systematic
Reviews should acknowledge the Campbell version and include a citation to it. Note that
systematic reviews published in Campbell Systematic Reviews and co-registered with the
Cochrane Collaboration may have additional requirements or restrictions for co-publication.
Review authors accept responsibility for meeting any co-publication requirements.

I understand the commitment required to undertake a Campbell review, and
agree to publish in the Campbell Library. Signed on behalf of the authors:
Form completed by: Ciara Keenan
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